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1. Introduction 

The draft specification for Visual Art was approved for consultation by Council in February 2016. The 

aim of the consultation process was to gather the views of a wide range of key stakeholders, interested 

individuals and organisations on the draft specification. 

The draft specification sets out the proposed rationale, aim, strands, learning outcomes and 

assessment components for the subject of Visual Art. It also situates the subject within the wider 

Junior Cycle developments with specific links to the Framework for Junior Cycle (2015) and draws 

attention to the continuity from the Primary Curriculum and progression to Senior Cycle. Specifically, 

the consultation was designed to gather feedback on the extent to which these sections were 

successful in capturing the purpose of Visual Art at Junior Cycle and to gather different perspectives 

on the specification as a whole. 

 

The consultation process consisted of a number of different elements: 

 An online questionnaire (in English and Irish) 

 Written submissions and two focus group sessions (in English and Irish) 

 Inclusion of the Student Voice 

 

Online Questionnaires 

The online questionnaire was open from Thursday 24th February until Thursday 5th May, 2016. A total 

of 120 respondents answered the questionnaire, 119 through the English language version and 1 

through the Irish language version. 
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Ninety three percent of respondents identified themselves as post-primary Art teachers with the 

remainder being a mix of post-primary principals or deputy principals, second level student, pre-

service teacher, third level lecturer, parent/guardian and third level students. Almost 50% of the 

teachers identified themselves as being from the voluntary secondary school sector, with 19% from 

community schools, 13% from vocational schools and the remainder being from community colleges, 

comprehensive schools or third level. 

 

Written submissions and focus groups 

Written submissions were received from the Junior Cycle for Teachers, the Arts Council, the Irish Film 

Institute, the Design and Crafts Council of Ireland and teachers and parents through the Limerick 

School of Art and Design (LSAD) student exhibition event. 
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Focus groups were held in both the English and Irish languages. The English language focus group was 

held on Monday 7th March and the Irish language focus group was held on Monday 4th April. In total 

there were 36 attendees from a range of institutions and agencies including the Hunt Museum, 

Chester Beatty Library, Royal Institute of Architects Ireland, Science Gallery, DES, Dublin City Arts 

Office, Association of Teacher Education Centres Ireland, Art Teachers’ Association of Ireland, 

Department of History of Art and Architecture (Trinity College) as well as a number of art teachers. 

Participants were divided into small groups, each of which was facilitated by a member of the NCCA 

Executive. All groups were asked the same set of questions and all feedback was recorded by the 

facilitators on a flipchart. The information was collated after the event and has been used to compile 

this report. 

 

Student Voice 

Continuing the integration of Student Voice throughout the work to develop the Visual Art draft 

specification we returned to discuss with students the development work to date. One important 

element of Student Voice is authentic listening, where it is demonstrated to students that their 

opinions were listened to throughout the development work on the draft specification. 

 

The purpose of their involvement in this stage of consultation was to gather their reflections on the 

work to date and to point out how their contributions assisted in shaping the draft specification. Not 

all of the students could be consulted for this report because they were unavailable as it was close to 

the end of the school year. The remaining schools will be contacted in September as NCCA notes that 

it is important to maintain their involvement in this process as part of the overall research into Student 

Voice in general within the organisation. 

 

The discussion with the students was very valuable as it gave them a chance to respond to the work 

on the draft specification to date. The main points raised as important by the students in the 

development of the specification related to the inclusion of /emphasis on 

 individual styles and freedom of choice 

 assessment of digital art  

 sketchbooks, visual notebooks/diaries 
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 galleries/museums/living artists 

 student artist’s statement (video/audio/written) 

 primary sources, imagination, studio spaces 

 collaborative work 

 

Through the discussion with the students it was noted that all of the above points have been 

integrated within the specification. As the discussion progressed, while students stated that they were 

positive towards this, interestingly, a few of the students wanted to further debate some of the issues. 

One such issue related to the use of ICT in their artwork or research and how appropriate it might be. 

There were some very strong points being made on both sides. This was reflected very much in the 

focus group discussions and online responses to the questionnaire. The other was in the work and 

type of work they would be able to undertake and submit for assessment.  
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2. The report 

The following report is based on a detailed analysis of the views on the draft specification as expressed 

by participants through the various consultation tools. The material that follows is dealt with in terms 

of the themes that were developed through the consultation. Selected quotations from respondents 

are used, where appropriate, to characterise and clarify the views being expressed. The information 

below contains the full breakdown of the online survey, followed in each case by the comments from 

the Focus Groups. 

 

Over two thirds of the respondents to the online survey on the draft specification had not participated 

in the initial consultation on the background paper for Junior Cycle Art, Craft, Design. 
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General feedback 

 

 

Respondents found the overall layout of the specification clear, as well as the Rationale, Aim, Links 

and Course sections (first five bars in the above diagram).  

Discussion points taken from the focus groups were more open and wide-ranging. One respondent 

noted that the ‘rationale is quite open and should be left that way so teachers can play to strengths 

in their own contexts.’ However, there were questions around the use of the term ‘fail’ being 

mentioned so early on in the draft specification and that it should only be mentioned in context, rather 

than being fore fronted in the rationale. Learning through such a process-driven subject as Visual Art 

was seen as iterative and that characteristic is important to promote. It was noted by most at the 

focus groups that the student Primary Curriculum experience of the areas of art, craft and design was 

different for all and that not all have the same ‘baseline’ skills when taking the subject on at Junior 

Cycle. With regard to bringing an artist/craftsperson/designer into the classroom, it was noted that 

this could be seen by some as ‘difficult, expensive & time-consuming’, although there are currently 

ongoing initiatives by both the Design and Crafts Council of Ireland (CRAFTed) and the NAPD (Creative 

Engagement) as well as the Arts in Education online portal (http://artsineducation.ie), which are 

examples of this type of engagement that can be used as models. 

In the questionnaire, there was a much more even split around the clarity of the three strands, the 

elements and the learning outcomes (bars 6-8 in the diagram above). With regard to the definition of 

http://artsineducation.ie/
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the term design, the Design and Crafts Council of Ireland sent in a written submission based around 

the latest definitions, which were discussed at the Development Group and used to re-draft this 

section of the specification. 

 

Feedback on the general question around the Assessment and Reporting section of the specification 

pointed towards a need for further clarification of the assessment demands of Junior Cycle Visual Art. 

It should be noted, however, that 39% of the total number of respondents chose not to answer this 

question. 

 

When asked to reflect on the learning that would arise from students’ engagement with the 

specification, the feedback was decidedly more positive. Fifty six percent of respondents answered 

this question and of this number 60% agreed that the specification would promote a broad learning 

experience in art, craft and design and the wider arts areas. Two thirds agreed that the specification 

was likely to promote divergent thinking, creativity and innovation. Seventy seven percent of 

respondents were of the view that the specification would be effective or very effective when it came 

to promoting respect for the work and opinion of others, with 65% agreeing that it would enhance the 

personal satisfaction of the learner. Sixty four percent saw the specification would be very effective 

or effective in creating a space that was safe for the learner to experiment, fail and learn from mistakes 

and 78% of respondents also agreed that the specification incorporated the key skills of Junior Cycle 

well. 

 

One respondent pointed out that 

It's good to see the aim uses phrases such as 'students will experience authentic 
visual art processes' and that students will 'learn to fail, and learn that failure can 
often be a hugely positive learning experience' 

 

While another respondent, thinking very much about the student undertaking the work said about 

learning from failure that, as it is stated in the specification,  

this sentiment [should] be reworded to capture the idea of learning from analysis 
or at least in relation to the activity rather than the person/student. 

Another respondent felt there was an  
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over-emphasis on writing, verbal work at the expense of visual literacy. Work 
should be acceptable without verbal description - it doesn't suit all. Many artists 
leave their work untitled / open to the viewer's interpretation / read through visual 
language. 

 

This issue is considered in detail later on in the report but it is important to point out that the 

specification, through the learning outcomes, elements and strands uses a more holistic approach to 

visual education in allowing teachers and students to combine knowledge and practical skills and to 

also use critical and visual language to describe their processes and realised work as well as in response 

to the work of others. 

 

The majority of the respondents to this question agreed or strongly agreed that the descriptions of 

the three strands and the five elements were clear and that they capture the important learning for 

Junior Cycle students. However, the relationship between the strands and elements needs to be more 

clearly established. The comments from some respondents emphasise the need for more practical 

“classroom examples” and how the strands and elements tie into assessment. This can be dealt with 

more successfully through CPD where the relationship of these components can be more fully 

elaborated upon and explored by participating teachers. Whole-school training in this area is already 

ongoing and will help to further inform teachers at the subject department level as each new Junior 

Cycle subject is published. The online availability of the examples of student work will also further 

reinforce this. 
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Sixty six percent of respondents agree and strongly agree that the learning outcomes in the draft 

specification are appropriate for students of Visual Art in Junior Cycle and that 58% expressed that 

the learning outcomes will be useful in planning for teaching and learning. While 45% indicated the 

learning outcomes made the links between learning and assessment clear, 49% agreed that they will 

provide for a wide range of formative assessment methods. 

 

One respondent outlined that for them, the 

learning outcomes are sufficiently broad enough to allow teachers to have 
autonomy in designing their Art programme and to enable them to tailor the 
programme to their particular learners. The use of action verbs will definitely help 
teachers to plan and devise a range of specific learning intentions, incorporate 
relevant formative assessment methods and formulate sound success criteria 

 

A second respondent noted that they can also be useful in assisting students to take ownership of 

their work 

there are a wide range of learning outcomes, it is important that students of this 
age are given a sense of responsibility and ownership of their work, at the moment, 
I do not feel that this is strong among JC art students 

 

Other respondents also noted this and while some pointed out a need to add emphasis or to stress 

strands such as Craft or elements such as Drawing, in general, the overall response to this question 

was positive. 
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The strands 

The following section of the report focuses on responses to questions about the three strands of Art, 

Craft and Design. Each strand was examined in isolation through both the online questionnaire and 

focus groups but it should be noted that the specification envisages that the work by students may be 

developed from a combination of techniques drawn from across strands. The importance of 

‘reflection’ by students, in all three strands, on both their process and realised work was noted. One 

other area or response that was mentioned for each strand during the discussions held in the focus 

groups was around the ‘lack of resources’ and that ‘researching topics needs the support of computers 

in classes  and  CPD for teachers’.  

The emphasis on drawing was especially noted as positive in the way it was seen as both important in 

all three strands as well as an element which also cuts across them. 

 

Strand 1    Art 

 

In the online questionnaire, 76% of respondents agreed or strongly agreed that the learning outcomes, 

as identified in the strand of Art, are appropriate in supporting students’ knowledge and 

understanding of ‘art/fine art’. Sixty percent and 59% of respondents also agreed or strongly agreed 

that the learning outcomes support students’ development of both skills in and their values and 

attitudes towards ‘art/fine art’. 

 

The influence of the different elements within the strand led one respondent to note that there is also 

continuity built into the specification from junior to senior cycle 



15 

the potential to imbed appreciation into each strand thereby allowing the learner 
to realise that art/craft or design is not made in a vacuum. This will create a more 
visually literate learner at senior cycle 

 

While another noted more generally that 

The elements are comprehensive in their range and focus and should allow students 
the opportunity to approach this strand from a number of perspectives. 

 

At the focus groups, it was noted that the strand of art was ‘trying to open out the journey, the 

development’ of this area for the students. However, the idea of the student as an artist, craftsperson 

or designer was seen as possibly ‘too aspirational’ and could make students ‘feel self-conscious – may 

put them off taking the subject’. While it was noted that ‘we don’t give people permission to fail’, one 

respondent at the focus groups also said that 

Like promoting divergent thinking, creativity + innovation + safe space for learners. 
When not perfect, learning can be better. 

 

The idea of students being able to engage with live artwork, see artists and visit galleries in person 

and online was also noted by participants in the focus groups.  

 

While the approach being taken in the strand of art was seen as good, there was a note of caution 

raised in the challenge that young people also have the desire to ‘have an end product look good’ and 

that if the ‘emphasis on marks [and] not themes & processes, [then] something can be lost.’ Having 

good examples of student work to illustrate this in the specification was seen as important. 
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Strand 2 Craft 

 

More than half of the respondents either agreed or strongly agreed that the learning outcomes, as 

identified in the strand of Craft are appropriate in supporting students’ knowledge and attitudes and 

values of both traditional and contemporary craftwork as well as the skills students develop in a range 

of crafts. One respondent noted the ‘possibility of visiting local craft producers as well as integrating 

crafts from around the world’. Another reflected that it ‘seems open to change rather than the 

[current list of] crafts at present’ in the junior certificate. 

 

While one respondent noted that it could be dependent on the teacher’s own knowledge and skills in 

certain crafts, another pointed out that one craft ‘learned well’ would be better than a range of crafts. 

However, time to cover a range of crafts including the other aspects of learning in Visual Art was cited 

by a few respondents as a possible mitigating factor. 

 

In the focus groups, it was agreed that ‘understanding the technical processes of real craftspeople is 

very important’ as is understanding the fundamentals of each craft, however, the question was raised 

whether ‘students have enough examples of craft from local people to understand what they do?’ The 

definition of craft was mentioned by some at the focus groups and that it needed to be reviewed. 

 

Strand 3 Design 
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Sixty five percent of respondents agreed or strongly agreed that the learning outcomes, as identified 

in the strand of Design, are appropriate in supporting students’ knowledge and understanding of the 

role of design. Fifty five percent and 63% respectively, agreed or strongly agreed with the learning 

outcomes being appropriate for students when developing their skills in creating and using design as 

well as in developing their attitudes and values towards a range of design work. 

 

One respondent points out that should 

teachers embrace the learning outcomes it will give learners a realisation of the 
place of good design in the world around them, leading to a more visually and 
culturally aware learner. 

 

However, some respondents do point out a worry around the possible interpretation of the term 

‘design’ 

A student might believe that they have designed a poster/weave/puppet. Yet this 
approach references the 'design' of a 'craft'. The definitions and resources will need 
to be comprehensive to allow students to make the distinction. Similarly this 
presentation might seem as if Design is utilised as a service to art/craft and/or artist 
- this is not desirable. While there may be many definitions, the distinction of the 
various approaches should be clear. 

As was discussed by the focus groups, this interpretation of terms used in Art, Craft or Design, 

including especially the term design itself, can be interpreted in various ways depending on context. 
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This clarification of meaning is important. The respondent above did note the use of definitions within 

the specification itself and that this could be addressed more fully during CPD for Visual Art.  

 

Some of the attendees at the focus group pointed to the fact that design is its own process and even 

if it is used in the service of the other two strands and duly noted, it needs to remain identifiable as 

important in its own right. 

 

The discussion around the use of technology, especially in the strand of design, had the focus group 

participants wondering whether ‘students have more experience with technology design that teachers 

have?’ When it came to the ‘digital aspects’ of design and the strands of art and craft, the question 

naturally arose as to how much teacher CPD would be made available. 

 

Assessment 

In relation to the questions in the online survey around assessment and the two Classroom-Based 

Assessments the response rate was between 30% and 38%. This rate is low by any standard and the 

current industrial relations issues may have had an impact on this, especially when taking into account 

that 93% of respondents stated that they were post-primary Art teachers. 

 

As can be seen from the chart above, while those indicating a ‘Yes’ that the assessment components, 

as set out in the draft specification, will be effective in assessing students’ learning, an equal amount 
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of respondents were unsure as indicated ‘No’. Thirty six percent of those who were unsure indicated 

in a supplementary question that they required more information and 14% indicated they found the 

specification difficult to understand.  

 

In the comments a few respondents noted the need for CPD, which might also include time-

management around the subject as well as more guidelines on the assessment elements themselves.  

One respondent even commented that the students 

will realise the value of key skills such as research and development, while working 
on time management. It will provide opportunities to reflect on the process they 
have engaged in. 

 

 

Classroom-Based Assessment 1 

 

As can be seen from the chart above there is a fairly even split within the 32% of those who responded, 

across all of the sections of the question being asked. Additional comments from respondents on 

students’ knowledge, ideas and understanding suggested that the assessment element may be too 

much for Junior Cycle students, however, the journey ‘through the Visual Art pad should showcase 

students’ grasp of knowledge and ideas’. 
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Respondents pointed out that this assessment approach ‘will allow for a broad range of skills to be 

explored, over a period of time’. One respondent also noted that ‘Students will strive to develop the 

process to realisation if motivated by their own ideas’. 

A number of respondents commented mentioned how ownership of their ideas, processes and 

realised pieces will reinforce student engagement. 

In commenting on students’’ communication skills respondents noted that students prefer to do 

rather than explain or analyse, most of the comments pointed to the opportunities students should 

be encouraged to develop their work individually or as part of a group, to collaborate with their peers 

and to learn to ‘communicate their rationale for their work’. One respondent focused on the use of 

the visual art pad for this and said 

Through the visual pad the students will be able to demonstrate and communicate 
their ideas, thoughts and reflections 

On students’ ability to self-assess, one respondent stated that the time-frame around the Classroom-

Based Assessment needed to allow time for students to ‘annotate, reflect and communicate their 

ideas/intentions to their teacher and/or peers’ and went on to say that it will 

be crucial that this process is given plenty of time to ensure it is manageable and 
relevant. If it [becomes] a tick box process only it will not provide an opportunity 
for deep reflection or understanding. 

 

Another respondent noted that student self-assessment is possible 

Because they have to research, produce initial ideas and show development 

 

In the focus groups, the attendees’ responses began by focusing on timing and the need for an 

‘overview sheet that might have a calendar built in that gives a clearer picture’ as ‘timing across JC 

and LC needs to be considered as this is a practical-heavy period’. The national timetable that will be 

created as more subjects complete the move from junior certificate to Junior Cycle will assist in this. 

 

The need to provide ‘some structure and parameters’ for the selection of assessment topics was also 

mentioned. While it is likely that CPD will cover this ground some in the focus groups were of the view 

that the current idea of themes/topics in the Junior Certificate might be retained, but developed 

through the idea of the scenarios. The scenarios might ‘help [the] young people develop the theme’. 
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Some also noted that if the galleries and museums were to keep abreast of these it would make it 

easier for them to respond to schools’ needs during the year. 

 

Assessing group work was seen as a challenge by some and more detail on possible approaches as 

part of the assessment guidelines will be welcome. 

 

Some participants in the focus groups also noted that ‘segmenting ACD (Art, Craft, Design) is ‘outdated 

and formulaic’. It was acknowledged that the specification notes that the approaches a student takes 

in completing the Classroom-Based Assessment, while based primarily on a specific strand, can also 

make use of skills and knowledge required for the other two strands also. This would appear to address 

a concern of some was that students at Junior Cycle needed to experience all three strands and so the 

focus of assessment in both Classroom-Based Assessments would maintain an emphasis on this 

experience and creation of artefacts under each area of the subject. 

 

The skill of evaluation as a student undertakes the Classroom-Based Assessment also requires more 

emphasis. 

 

Classroom-Based Assessment 2  

 

Similar to the responses for the first Classroom-Based Assessment, Classroom-Based Assessment 2, 

with the slightly smaller response rate of 30%, was also evenly split. Again, respondents were also able 

to add in comments for each section of the question asked. In relation to students’ presentations of 

their ideas one respondent noted that it would be a 
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great opportunity to develop skills in decision making, expression of 
thoughts/ideas, argument etc. Students have the best of both worlds here to 
express themselves in visual and dialogue formats. 

 

However, others were concerned over the amount of time this would take as well as the approach 

needed to be taken with ‘shy and quiet students’. Preparation of teachers for the management of this 

work as well as the documenting and storing of the evidence was also mentioned as a requirement of 

any CPD. 

 

When asked to comment on the students’ ability to communicate their ideas a few respondents were 

of the opinion that the more able students would do better in this task, others noted that the ‘initial 

research and development stages will help support students to communicate’ and also that this 

Time and space for the Reflective Presentation process is crucial for both students 
and teachers. 

 

A number of comments reflected a view that students would be more engaged and involved in their 

work and will have a personal interest in it as an outcome of this Classroom-Based Assessment. This 

will help maintain their drive to complete it. One respondent noted that 

By year 3 one would hope that the learners would have engaged with the process 
to develop work which is based on their interests, the challenge for teachers is in 
facilitating rather than leading the learning. 

A few respondents did note that clear guidelines would be required. 

 

It was noted at the focus groups that at least one piece of work for either Classroom-Based Assessment 

should be created by students in three dimensions and this opinion also appeared in some of the 

online responses to the questionnaire as well.  

 

While the equal attention given by the Classroom-Based Assessments was welcomed the idea that 

‘students pick a stronger area in 2nd year and risk better marks in 3rd year’ was mooted. This moved 

the discussion onto the idea of integrating or using ideas and skills learned from the first Classroom-

Based Assessment into work for the second Classroom-Based Assessment. However, it was also noted 
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that this approach ‘gives students [the] foundation for all 3 (ACD)’ and that it ‘can really spark their 

interest – priority: needs to foster their love of the arts’. 

 

The idea of the integration of ‘art history’ and appreciation through the elements of Critical and Visual 

Language, Visual Culture and Appreciation and the Art Elements and Design Principles was seen as a 

positive approach. 
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The Visual Art Pad 

Responses to the question in the survey relating to students creating, collecting and curating their 

work within a visual art pad was 26% of the overall number of respondents. While this number is low 

the comments did unearth some interesting points. For example, most respondents to the question 

noted that the visual art pad would ‘be very useful to show evidence of students' ideas, research, 

influences and their design footprint or thinking process.’ One respondent commented that 

it will hopefully document the journey they have undertaken, problems 
encountered, experiments, show how decisions were made and problems 
overcome. The possibility of digital format will open wider opportunities for many 
students. 

 

While a few raised queries around some teachers’ ability to assess digital work, the possibility of 

adding to the visual art pad digitally was welcomed by others. One respondent wondered about ‘how 

do teachers know it is the student's own work?’ while another commented ‘good if students can use 

it outside the classroom.’ Other queries about the visual art pad were around the responsibility of 

monitoring and storing them. 

 

In relation to the question as to the implications for teachers and students, one respondent noted that 

students 

will gain a sense of working as a real artist. Teachers won't be under pressure to 
have a specific number of sheets 

 

However, in the focus groups, this was also mentioned as both a positive factor but also potentially 

challenging. Queries arose for example as to whether there would be ‘recommendations on how much 

work, etc., needs to be included’ guidance on how much time would be required to assess these for 

the Classroom-Based Assessments and how much work would be completed in the visual art pad for 

submission to the State Examinations for grading. The impact of varying levels of access to technology 

and the consequent absence of a level playing field was discussed at the focus group. As part of this 

discussion it was also noted that apart from different access levels for schools to technology, schools 

also have differing approaches to the use of mobile phones, which could be a factor in using them 

during or for class. Also covered in this discussion was the manner in which technology can be used to 
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enhance work that might not appear quite as finished as it might if seen in its original, physical form. 

The idea of a standard ‘toolkit of technology’ for each school was mooted as a possible solution.  

 

A few respondents did note that both physical and digital information can be mislaid and so were 

looking for further CPD in the areas of digital artwork, eportfolios as well as for advice around the 

monitoring and storage of the visual art pads. Others noted positively that there was now less of a 

need to be a perfectionist when developing towards realised pieces and that ‘valuing the process as 

much as the end product will become very important.’ 

 

The proposed title of Visual Art 

The question of respondents’ opinions towards the proposed title of Visual Art to replace the previous 

subject title of Art, Craft, Design was answered by only 39% of respondents and the opinion was 

equally divided in favour and against the proposed new subject name. One respondent recorded that 

I really like that there will be continuity from the primary Visual Art Curriculum and 
the proposed title allows for greater scope to potentially explore area's such as; 
Installations; community art initiatives or collaborating with outside organisations 
or professional artists The current Art, Craft and Design title compartmentalises the 
subject. 

 

There were respondents who noted that it was important to retain the distinct areas of art, craft and 

design within the actual title of the subject itself, with some also stating that it should retain the title 

to also maintain the connection with both craftwork and design. However, one respondent noted that 

the title of Visual Art can be viewed as a much broader title, with another respondent in particular 

stating that it also ‘encourages us to look at the bigger picture, rather than the narrow confines of the 

current curriculum. It allows teachers to explore new media with learners.’ 

 

Within the focus groups, the discussion around the proposed title of Visual Art pointed towards a need 

to ensure that the sole focus was not just on the area of art itself. Some participants noted the 

recognition of craft as ‘a culturally laden term – cottage industry’. Design was seen mentioned as being 

of particular importance but also needing more recognition as a skillset of its own. A few attendees 
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spoke very strongly of the need to include it within the title. Overall, the title generated quite a 

discussion, but in general it was thought that ‘art’ on its own in the title was too limiting. 

 

Possible areas of further development 

Respondents were given the opportunity to add final comments to their responses to the online 

survey that would capture any further thoughts, opinions or suggestions that might otherwise be 

missed. 16% of respondents chose to answer this section through the comments section. The main 

points mentioned included the following 

 

 Final summative drawing examination: 

The lack of a final, formal drawing examination was pointed out by some respondents as necessary 

for a number of reasons one of which was that it ‘has always been seen as a true litmus test of a 

students’ ability’ and it ‘provides a simple means of determining the quality of the students’ 

talents as opposed to the project work carried out the guidance if their teacher’.  

Some respondents also noted that  

The exclusion of a life drawing/drawing exam may lead to life drawing being 
eliminated from the students experience over the 3 years of JC. It is not a bad 
plan to have no terminal examination in Visual Art but how does one ensure 
life drawing is not side-lined? 

 

While the welcome emphasis on Drawing as an element that cross-cut all three strands of art, 

craft and design some respondents saw the retention of a final examination as a validation of the 

work and that it would ‘make art equal with other Junior Cycle subjects’ and that it ‘makes art less 

important to students if there is no final exam.’ 

 Learning Outcomes: 

One respondent pointed out the emphasis on the 'making' of 3D work, (and mixed media) needed 

to be represented more throughout the learning outcomes. In general other points around the 

learning outcomes were ones more appropriately dealt with during CPD, such as ‘more clarity 

around timings’. One respondent noted that there was a connection to the new assessment for 

the Leaving Certificate practical art examination 
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Clear links made to the updated Leaving Cert especially the notion of primary 
sources and drawing directly from them. 

 

Yet another respondent also pointed out that the draft specification integrated all aspects of art, 

craft and design through the learning outcomes 

Art, craft and design are all integral parts to a balanced art education. Craft 
provides many opportunities to learn and engage with historical art making 
techniques, that when balanced with contemporary art practices such as 
design offer a full insight into art making. 

 Drawing: 

Some respondents to the online questionnaire noted that ‘life drawing should be specifically 

included as an area of study.’ However, this also combined with another response which wanted 

to see ‘More Drawing’, including, ‘more assessment of drawing skills (a blend of terminal and AfL).’ 

 

 Scenarios: 

There was an interesting response both online and during the focus groups to a possible use of 

the scenarios.  

While working from primary sources is a vital component of any art course, 
it could prove limiting and encourage teachers/students to work under a 
narrow focus. Would it be possible to introduce the notion of a theme aligned 
to the scenarios e.g Worship? Then students could look at them under a 
minimum of two scenarios e.g. a primary source and working a part of a 
community art project. This would encourage students to look at a number 
of approaches, but remove the pressure of trying to come up with some 
unusual or inventive scenario. 

 

However, some online responses pointed that ‘the scenarios are too broad and are not 

manageable for an art teacher with a full class of 24 students who only sees students for about 

2/3 hours a week.’ It is important that this is fully addressed in both the assessment guidelines 

and any future CPD. 

 

 CPD 

This was dealt with very broadly in the focus groups in particular where questions around how 

much CPD would be delivered and what it would consist of were discussed. Even CPD in particular 
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aspects of craftwork was mooted by some, while a particular focus on collaborative practice was 

mentioned as beneficial. While the roll out of more CPD opportunities around a whole school 

approach to the Junior Cycle was welcomed, the use of the timetable to allow for a more inter-

disciplinary approach with more support infrastructures should be considered and teachers 

needed to be more actively involved in their own CPD and it should not just be seen as a simple 

delivery model. 
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3. Conclusion 

The conversations, discussions and remarks generated through the consultation process showed an 

interest and support for the draft specification. In light of the findings in this report, however, aspects 

of the draft specification will need to be discussed further. While the learning outcomes broadly 

capture the process-driven nature of the subject, it is clear that a more detailed description of the 

processes and of the assessment required for both Classroom-Based Assessments is required and the 

assessment guidelines will provide this. 

 

The resulting collection of data and feedback from the online questionnaires and through the focus 

groups point to the need for Continuing Professional Development for teachers to both support them 

in the pedagogical approaches envisaged by the new specification as well as potential, further CPD 

with regard to specific options afforded through the specification, such as the use of ICT and 

monitoring and assessing collaboration and group work. 

 

The National Council for Curriculum and Assessment would like to take this opportunity to thank all 

of those who completed the online questionnaires, sent in written submissions and attended the focus 

groups. A particular word of thanks also to the students who have been involved in the Student Voice 

process from the very start. 

The themes emerging from these responses will inform the work of the Art, Craft, Design Development 

Group. 
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Appendices 

Appendix 1 

Focus Group booklet 

English language version: 
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Irish language version: 
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Appendix 2   Online questionnaires 

English language version: 
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Irish language version: 
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Appendix 3 

Written submissions: 

 The Junior Cycle for Teachers 

 The Arts Council 

 The Irish Film Institute 

 The Design and Crafts Council of Ireland  

 LSAD student exhibition event 
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Appendix 4 

List of organisations/institutions represented at the focus groups: 

Hunt Museum 

Chester Beatty Library 

Royal Institute of Architects Ireland 

The Science Gallery 

Department of Education and Skills 

Dublin City Arts Office 

Association of Teacher Education Centres Ireland 

Art Teachers’ Association of Ireland 

Department of History of Art and Architecture (Trinity College) 

Limerick City Gallery of Art 
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